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OUR SCHOOL 
Northern Health School is one of three special state schools set up by the Ministry of Education to provide education 
support for students with high health needs. Our geographic region stretches from Ohakune to North Cape, including 
New Plymouth and Gisborne and areas to the south of both cities. 

OUR SERVICE 
Once a student is admitted to our roll, our teachers develop an ILP (individual learning plan) in consultation with the 
student, the student's regular teacher, parents, medical personnel and any other relevant people. 

Students remain on the roll of their regular school while receiving assistance from NHS personnel. In most cases we also 
assist students with transition back to school as their medical situation improves. 

We work with students in hospital, in their homes and in our own student support centres based at our various units. 
During the student's transition back to school process, we will sometimes work with them in their regular classroom for 
short periods in association with their class teacher. 

ELIGIBILITY 
Students from years 1–14 who have been, or are expected to be, away from their regular school because of serious 
illness can receive support from Northern Health School teachers. If a student is not in hospital, application for 
admission must be supported by a medical certificate from a registered medical practitioner. 

ENQUIRIES 
Our Auckland office can be contacted by telephone on 09 520 3531 or, if you are out of Auckland, on freephone 0800 153 
002. Our postal address is Private Bag 99907, Newmarket, Auckland 1149. Our email address is admin@nhs.school.nz.
Each of our units can be contacted by telephone as listed below. 

LOCATION 
Our administrative base is located at 60 Khyber Pass Road, Grafton, Auckland and our principal and one of our deputy 
principals work from this office. Our school extends across 20 locations, with two units based in major hospitals, some 
on the sites of local schools and others in commercial premises leased by the Ministry of Education. Most of our units 
include a student support centre where teachers can work with individuals or groups. 

We have staff located at: 
Auckland 
Auckland 
Auckland 
Auckland 
Auckland 
Auckland 
Auckland 
Auckland 
Auckland 
Auckland 
Far North  
Gisborne 
Northland  
Rotorua 
Taranaki 
Taupo 
Tauranga 
Thames 
Waikato 

        (09) 520 3531 or 0800 153 002 
(09) 520 7707
(09) 520 7750
(09) 520 3531
(09) 520 3531
(09) 250 4567
(09) 307 4949 ext 22515
(09) 303 1365 ext 866
(09) 309 7869
(09) 489 6526
(09) 520 7709
(06) 868 9754 
(09) 459 6068
(07) 343 9921
(06) 757 9245
(07) 378 5395
(07) 578 2635
(09) 520 3531

60 Khyber Pass Road, Grafton 
Ahutoetoe Unit, c/- Ahutoetoe School, Wainui         
Auckland North Unit, Apollo Drive, Rosedale         
Auckland Central Unit, Khyber Pass, Grafton 
Auckland West Unit, Henderson, Auckland 
Auckland South Unit, c/- Kauri Flats School, Takanini 
Haumaru Ōrite, Auckland Hospital 
Ronald McDonald House, Auckland Hospital  
Starship, Auckland Hospital        
Wilson Centre, Takapuna 
Far North Unit, c/- Kaitaia Intermediate, Kaitaia        
Gisborne Unit, c/- Ilminster Intermediate, Gisborne       
Northland Unit, Walton Street, Whangarei  
Rotorua Unit, Hinemoa Street  
Taranaki Unit, c/- Devon Intermediate, New Plymouth 
Taupo Unit, c/- Taupō Intermediate School, Taupō 
Tauranga Unit, Seventeenth Avenue, Tauranga South    
Thames Unit, c/- Thames South School 
Waikato Unit, King Street, Frankton, Hamilton      (07) 839 0516

Cambridge        Waikato South Unit, 14 Wilson Street, Cambridge (07) 280 7599
Whakatane (07) 308 2526Whakatane Unit, c/- Whakatane Intermediate  School 

1

mailto:admin@nhs.school.nz


Northern Health School continued to accomplish a lot in 2025. Further progress was made 
towards achieving the school’s strategic goals. 

The school’s strategic goals are: 
MANA TANGATA being our key focus, which we see as developing self-esteem through 
contributing. 
1. NHS gives effect to te Tiriti, leading to equitable access and outcomes for ākonga /

students.
2. Goals and aspirations of ākonga / students and whānau / families inform the learning.
3. Ākonga / students experience and celebrate progress in learning and improved hauora.
4. Ākonga / students’ transition is planned for, supported and enabled.

AKO WHAKATERE, being our second key focus which supports Mana Tangata. We see this 
as accelerated learning. 
5. Community and NHS whānau / family engagement and consultation (local curriculum,

Individual Learning Plans, iwi and local relationships).
6. Leaders, teachers and ākonga / students explore initiatives and seize opportunities that

add value and support to our ākonga / students and staff.

Northern Health School staff have again consistently provided laudably high levels of care 
and service to vulnerable students whose improved learning outcomes are conspicuously 
evident. Their hard work and achievements warrant recognition and acknowledgement by the 
board. 

Likewise with the Education Review Office which undertook a comprehensive review midway 
through 2025.  In its report, ERO stated that: 
 The Northern Health School supports learners to successfully engage in learning and

transitions back into school and access future vocational pathways.
 Leaders foster and sustain a culture committed to high quality teaching and learning to

promote positive outcomes for learners.
 Learners benefit from effective teaching practice that improves progress against their

individual learning plan goals.
 Learners experience a caring, collaborative, inclusive environment where individual

wellbeing and engagement in learning is the priority.

While fluctuating throughout the year, Northern Health School enrolment numbers continued 
to increase. By the end of 2025 this was 1,913 with the average weekly roll being 1,595. That 
this roll growth was effectively managed demonstrates the efforts of many, particularly the 
principal, executive team and unit leaders. 

Governance of the school is in the hands of a board appointed by the Minister of Education. 
Additionally, there are some board members who are co-opted. I would like to acknowledge 
and thank board members for their efforts, wisdom and strategic oversight. These help 
Northern Health School staff continue to make a positive difference to their students - young 
people who, in spite of health-related learning obstacles, are able to continue with their 
learning. 

John Huston 
Presiding Member 
Northern Health School 

PRESIDING BOARD MEMBER'S REPORT 2025 
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Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2025. 

The following questions address key aspects of compliance with a good employer 
policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

The school has a health and safety structure where each 
Unit has regular meetings to review and improve health 
and safety. 

Issues and items identified are, where possible mitigated. 

The school has a range of policies in this area. 

Staff within the school undertake health and safety 
training. 

The Board undertakes annual analysis of risks and 
mitigations, including for natural disasters. 

The Board receives reports of incidents and health and 
safety issues identified by each unit once a term. 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

The school has policy in this area and staff involved in 
recruitment and selection follow a process designed to 
create equal opportunities for all applicants, following a 
fair and equitable process. 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

The school has documented processes around 
shortlisting, reference checking and interviewing for 
positions.  Particular skills are identified for each role, 
which may include specific process related skills, subject 
capability and cultural awareness. The senior leadership 
team are often involved in local selection for roles and 
work to develop selection skills including impartiality.  

How are you recognising, 

− The aims and
aspirations of Maori,

− The employment
requirements of Maori,
and

− Greater involvement of
Maori in the Education
service?

The school has a strong focus on cultural capability which 
starts with our strategic plan and with the employment of 
staff who have specific skills and responsibilities in this 
area. The school has appointed a pou ahurea to support 
leadership and support across the school; a kaiawhina 
and kaiako maori to work across the whole school to 
support akonga from maori immersion kura.   

The school recognises staff with specific skills and has a 
flexible approach to leave related to the needs of Maori 
staff. 

STATEMENT OF COMPLIANCE WITH EMPLOYMENT POLICY
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How have you enhanced the 
abilities of individual 
employees? 

The school has a three tier approach to Professional 
learning, This is provided through school-wide initiatives, 
local unit based learning and individual opportunities for 
development. 

All staff are required to have professional learning goals 
and to show progress in this area through their PGC 
process. 

How are you recognising the 
employment requirements of 
women? 

The school staff are mostly women apart from 25 men; all 
the leadership team are female with two male leaders 
and empowered to meet the needs of women 

How are you recognising the 
employment requirements of 
persons with disabilities? 

Through each building design and the fit-out process. 

At an individual level, staff specific needs are identified, 
and support provided as required.  

Good employer policies should include provisions for an Equal Employment Opportunities 
(EEO) programme/policy . The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes 

Has this policy or programme been made available to staff?  Yes 

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 Yes 

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes 

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 Yes 

Does your EEO programme/policy set priorities and objectives?  Yes 
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Te Tiriti o Waitangi 

During the 2025 school year, the Northern Health School worked to enact Te Tiriti o Waitangi 
in the following ways: 

• To meet the Strategic Plan Goal Two, “build community partnerships to give effect to Te
Tiriti o Waitangi” the school engaged with an external partner to implement
environmental scans and action guides to support engagement with local iwi, hapū,
Māori community groups, and ākonga and their whānau.

• The Board funded a project that strengthened the partnership between a unit and the
local Māori community which highlighted the cultural strengths of ākonga Māori
supported by the unit. Findings were shared with Unit Leaders across the school to
encourage further projects of this kind.

• A kaiako and a kaiāwhina have been employed to support the teaching and learning of
ākonga whose learning is centred in the Te Marautanga o Aotearoa Curriculum.

• A Pou Ahurea has been appointed to strengthen the cultural capabilities of all kaiako
and kaimahi across the school with a particular focus on tīkanga and te reo Māori.

• The Curriculum Team embedded Culturally Responsive and Relational Pedagogy into all
professional learning opportunities with a focus on Mātauranga Māori.

• Weekly staffing reports tracked the number of ākonga Māori and Fanau Pasifika on the
school roll to help us monitor equity of access.

• We appointed a leader of Pasifika learning to support culturally responsive teaching and
learning.

• We connected our Pasifika teachers and support staff to gather their ideas around a
Pasifika consultation to take place in 2026.

• We trialled the use of an online learning platform to support staff to upskill in their use
of te reo māori me ōna tīkanga.

• Several units implemented the Manaaki Marae learning programme in partnership with
Te Kura, which strengthens ākonga understanding of tikanga Māori. The findings were
shared with leaders across the school to encourage greater uptake.

• The Board confirmed its commitment to Te Tiriti o Waitangi to all staff across the school.

Kiwisport Report 2025 
The school has spent $12,362.93 out of a budget of $43,503.40.  As NHS students are too 
unwell to attend their regular school, many of them are also too unwell to participate in 
sporting activities. 

TE TIRITI O WAITANGI AND KIWISPORT REPORT
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– MISSION STATEMENT

TE PUNA WHAKATIPU – A PLACE TO GROW AND THRIVE.

– VALUES

– to learning and the learner. 

– inherent in all that we do. 

– through setting and achieving learner-centred goals. 

– for Tangata Whenua, Te Tiriti, culture and diversity. 

– of opportunity for all learners. 

– PURPOSE

The learner is the reason and the focus of all we do. 

Every learner is entitled to an education, no matter what their health condition is, where they live, or their aspirations. 

The learners’ voices and choices are central to everything. 

High quality staff deliver consistency and cohesiveness across the school. 

 te    te   me he 

Seek the treasure of your heart, if you bow down, let it be to a lofty mountain.

For NHS: In seeking our goals we strive and persevere, only bowing down to insurmountable obstacles.
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Annual Target / Goal 1:

Improve student learning in literacy and mathematics by deepening understanding of and alignment 
with NZC/Te Mātaiaho up to phase 5. 
(Supports strategic Goals 1, 2, 3, 6) 

By the end of the year, we expect that: 
• Teachers will develop efficacy in the delivery of NZC/Te Mātaiaho.
• Teachers will develop an understanding of how the science of learning connects to culturally responsive and reflective pedagogy.

Actions 
Who is 

responsible?  
How will we measure success?  Progress  

1 a. Align our culturally responsive and 

reflective practice (CRRP) to models 

such as, Hikairo Schema/Russell 

Bishop’s Teaching to the North-

East/CPM/PILEs. 

1 b. Lesson Study/Collaborative Inquiry 

based on either Mathematics or 

literacy learning. 

1 c. Engagement in targeted WSPD and 

TODs. 

1 d. Curriculum team facilitation of 

learning and support 

1 e. UL hui support instructional 

leadership 

1 f. Online/Regional PD offerings 

Executive, 
Curriculum 
and Strategic 
teams. 
Unit Leaders, 
All teachers. 

Evidence of: 

-Data of student learning outcomes in
Mathematics and literacy
-ILPs- evidence of comments on
student learning, evidence of progress
and achievement
-CAA results
-NCEA data
-Observations
-Use Te Amokura feedback at the unit
and whole-school level to understand
alignment with CRRP

March 2025 
MoE-funded maths resources were delivered across units (except a Numicon 
shortage). Kaiako signalled 2025 inquiry foci in Maths or English/Structured 
Literacy, and the school applied for MoE PLD in both. The Curriculum Team 
began exploring refreshed curriculum priorities (including formative 
assessment and acceleration) and planned to share learning via WSPD. The 
Cultural Team supported CRRP-aligned presentation design, and curriculum 
leaders undertook coaching PLD to strengthen their ability to 
support kaiako with delivery of the refreshed curriculum. 

May 2025 
WSPD delivered curriculum-team-led PLD in literacy and mathematics aligned 
to six NZC key areas, with explicit connections to CRRP. A feedback/evaluation 
process was being designed to assess impact and shape future PLD. MoE PLD 
funding for Maths (Years 0–8) and Structured Literacy was confirmed; 
provider selection work occurred and Coactive Education was engaged with 
an MoE-approved, context-specific approach. 

June 2025 
Feedback from WSPD was collected and shared with the Curriculum Team to 

ANALYSIS OF VARIANCE 
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shape content for upcoming Teacher Only Days (Week 9), designed to 
build kaiako content/pedagogical knowledge aligned to their inquiry foci. 

July 2025 
Teacher Only Day 1 was delivered (203 kaiako, multiple locations, 6 foci). 
Delivery included curriculum-team workshops plus external facilitation (MoE-
funded and NHS-funded). Feedback was gathered to inform future curriculum 
support planning and delivery. 

Sept 2025 
MoE funding was secured for “day two” of the Maths PLD, and 
planning commenced for the second Teacher Only Day in Term 4. 

Oct 2025 
Teacher Only Day 2 (held 14 Oct) included MoE-funded face-to-face PLD 
(Auckland) and online sessions led by the curriculum team. Feedback was 
gathered to inform the design of 2026 TODs. 

Nov 2025 
Goal Attainment Scale work continued: ongoing testing and refinement based 
on feedback, including development of an emerging goal-setting framework. 

Annual Target / Goal 1 summary 

Work was progressed through delivery of key enabling actions, including MoE-funded mathematics resources (noting an identified shortage of Numicon), curriculum-led 

professional learning (WSPD and two Teacher Only Days), engagement of external providers, and ongoing curriculum-team work to strengthen alignment with NZC/Te Mātaiaho 

and culturally responsive and reflective practice. Feedback was gathered to inform future PLD and kaiako participated in Lesson Study/Collaborative Inquiry, with end-of-year 

evaluations being collated for later analysis.  

Analysis of Variance 

Evaluation processes are still being finalised, and the goal attainment scale/goal-setting framework remains under refinement, so consistent schoolwide implementation and 

measurable shifts in literacy and mathematics outcomes (as evidenced through agreed achievement data, ILPs, CAA/NCEA and observations) require further work. 
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Annual Target / Goal 2: 

Build community partnerships to give effect to te Tiriti. 
(Supports strategic goals 1, 2, 5, 6) 

By the end of the year we expect that: 
• We will have improved our community relationships leading to Māori, whānau and community partnerships for improved learning, systems and processes aimed at

working alongside our communities.

Actions Who is 
responsible?  

How will we measure success?  Progress 

2 a. Strengthen Unit relationships with 

Māori, whānau and community.  

2 b. Develop partnerships so that 

learning programmes within the NHS 

reflect te ao and te reo Māori.  

2c. Put into place recommendations 

from the Te Amokura project. 

2 d. As a Board, make opportunities to 
meet with whānau, ākonga and our 
wider community. 

2 e. Design a consultation process with 
Pasifika communities to inform future 
Strategic Plans. 

NHS Board, 
Executive, 
Cultural and 
Strategic 
teams. 
Unit Leaders, 
All teachers. 

• Evidence of dialogue between
Unit teams and local Māori,
whānau and community partners.

• Curriculum data shows increased
equity / consistency.

• Evidence of equitable outcomes
for Māori ākonga.

March 2025 
Following interviews/meetings with Te Amokura (across four regions, late 
2024), the team synthesised learnings and set targeted next steps. Stage 1 
work (including engagement with Māori staff and Auckland unit leaders to 
map current relationships) was underway, with completion planned by end of 
Term 1. 

May 2025 
Te Amokura began compiling regional environmental scans (local iwi info, 
strategic plans, contacts) and an engagement guide to help unit leaders build 
relationships. They also facilitated a Strategic Team discussion on the 
complexity of the Māori landscape in Tāmaki Makaurau, supported thinking 
about ILPs during the SMS transition, and prepared a proposal for continued 
support (monitoring strategic goals, iwi connections in key regions, and Māori 
recruitment into board-funded roles). 

June 2025 
Phase Two report was completed, highlighting ILPs as a key lever for 
improving Māori ākonga experience (with “must haves” identified), sharing 
engagement guidance/tools, and noting the environmental scan was still 
pending. Recommendations included establishing specialist roles to build 
internal capability and undertake strategic iwi liaison—leading to draft job 
descriptions (Kaiāko Māori, Kaiāwhina). A monitoring framework design 
meeting with Te Amokura was scheduled. 

2 
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July 2025 
Environmental scans were completed and shared with the Executive Team 
across multiple regions, providing collated regional insights (boundaries, iwi 
descriptions/history, marae/sites of interest, and available 
education/environment priorities). This resource was positioned to support 
unit leaders and new cultural roles to build connections. Work also began on 
a monitoring framework for VLOs related to ākonga Māori, including process 
indicators and measurable outcomes. 

Sept 2025 
A Kaiāwhina was appointed. Interviews for Kaiako Māori and 
Pou Ahurea were in progress. Te Amokura planned a September unit leaders’ 
hui workshop on engagement and using environmental scans, and supported 
units to create action plans that move “relationship to partnership.” 
Monitoring framework work continued (including adapting ERO’s Poutama 
Reo thinking). Early scoping began for Pasifika consultation—connecting with 
Pasifika staff and identifying Pasifika-led organisations. 

Oct 2025 
Unit leaders participated in a Te Amokura workshop to generate local next 
steps and partnership action plans, intended to continue into 2026 with 
support from our Pou Ahurea , who was beginning engagement with 
board/staff and visiting units to understand context. A new virtual unit 
(Te Puāwaitanga) was planned to support Māori immersion students, led by 
the incoming Kaiako Māori and Kaiāwhina. 

Nov 2025 
Ongoing work continued: staff were using the environmental scan 
“connectors” and engagement guides to make contact and build 
relationships; Pou Ahurea had visited about half of the units (10), gathering 
strengths/needs relating to service for ākonga Māori. 

Annual Target / Goal 2 Summary 

Work progressed through Te Amokura-facilitated work to strengthen relationships and partnership foundations, including synthesis of regional interviews/meetings, 

development of targeted next steps, completion of Phase Two reporting, and the production and rollout of practical supports (engagement guidance and region-specific 

environmental scans) to assist Unit Leaders and teams to connect with local iwi and communities. Progress also included the development of Māori specialist role descriptions 

(Kaiāko Māori, Kaiāwhina), appointments/interviews, the commencement of Pou Ahurea outreach to units, and Unit Leader workshops to generate local action plans to move 

2 
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from “relationship to partnership.” Consultation with Pasifika communities is in early scoping (including engagement with Pasifika staff, identification of Pasifika-led 

organisations, and use of data to inform the approach), and this work will continue in 2026.  

Analysis of variance 

The variance against this goal is that several outcomes remain in progress and are not yet evidenced through consolidated measures, including unit-level uptake of the tools and 

guidance, sustained partnership activity across regions, and reported shifts in curriculum equity/consistency and equitable outcomes for Māori ākonga.  This work will continue 

through our 2026 Annual Implementation Plan. 
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Annual Target / Goal 3: 

Clarify understanding of the way engagement relates to transition, hauora and learning.
(Supports strategic goals 1, 2, 4, 6) 

By the end of the year we expect that: 

• Research will have provided a better understanding of what engagement looks like for NHS ākonga.
• We will have developed a model that we can test to evaluate and understand ākonga engagement.

Actions Who is 
responsible?  

How will we measure success?  Progress 

3 a. Undertake research around 

engagement for NHS ākonga. 

3 b. Engage a researcher/data     
analyst to support the development 
and evaluation of a model. 

3 c.  Develop a model of engagement 
 and test it in selected Units. 
3 d.  Test the model in selected 
 units. 
3 e.   Evaluate the model. 

NHS 
Executive and 
Strategic 
teams.  
Researchers. 

NHS 
Executive and 
Strategic 
teams.  
Researchers. 

• Research project progressed
to completion.

• Staff will use the terms
engagement, hauora and
transition with clarity across
units.

• Model is developed, ready for
testing and evaluation.

March 2025 
A data analyst role was advertised with the view to appoint by the end of 
Term 1. In parallel, an “engagement pulse” tool was being developed, but 
progress was slow; some units were already using an outcome continuum 
(active disengagement → active engagement) to describe engagement. 

May 2025 
A part-time data analyst was hired to start early Term 2. A proposal 
was submitted to support the development/testing of an engagement tool, 
including a clinical psychologist researcher role; further work engagement 
work was scheduled. 

June 2025 
The data analyst compiled ETAP and census data 
to identify where ākonga with different medical conditions are supported and 
where gaps may exist, this is intended to inform decisions 
about regional mental health support. Engagement-tool development 
continued and links to the Feedback Informed Treatment Tool; initial testing 
was planned with a small sample of chronically ill ākonga supported via 
Tauranga Hospital services. 

July 2025 
Data work continued: cleaning ETAP data to enable reliable comparisons with 
census, NZ Health Survey and Youth Helpline data, prompting further inquiry 
in Far North and Counties Manukau; data was also compiled to support a
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Annual Target / Goal 3 Summary 

Work advanced through the establishment of data capability and the initial development of an engagement measurement approach. A part-time data analyst was recruited and 

has progressed foundational work, including compiling data from our student management system (SMS) and census datasets, commencing the mapping of our current SMS to 

our planned new system and scoping the most relevant information to represent engagement in learning, hauora and transition; this work has also informed further lines of 

inquiry in specific regions and supports a data-informed approach to planned consultation activity in 2026. In parallel, development of a multi-dimensional “engagement pulse” 

tool continued with external expertise; however, progress was significantly constrained by researcher capacity, resulting in limited testing to date.  

Accordingly, the variance against the goal is that the research and model development have not yet progressed to completion, and a tested, evaluable engagement model that 

can be applied consistently across units is not yet in place; a trial of the Ministry of Education’s He Pikorua framework will commence in 2026 to provide a cohesive, culturally 

responsive basis for shared understanding and measurement of engagement, hauora and transition. 

data-driven start to Pasifika consultation in 2026. The engagement tool work 
was being positioned to align with developing monitoring framework 
indicators/outcomes (especially those tied to VLOs for ākonga Māori). 

Sept 2025 
The data analyst began mapping required information from ETAP to Helix, 
focusing on what best reflects learning, transition, and health. Engagement-
tool progress slowed significantly due to inability to find a clinician 
replacement; planned use was limited to a very small sample before year end, 
and the tool was to be tied into the broader monitoring framework. 

Oct 2025 
Mapping ETAP-to-Helix continued, with recognition that 
extracting/structuring high-volume SMS data requires time and strategic 
decisions about what is most relevant for engagement, wellbeing, and 
transition. With the engagement tool effectively stalled, a trial of 
the MoE He Pikorua engagement framework was proposed (to provide 
cohesion and a robust wellbeing/engagement framework across units), to 
start in 2026. 

Nov 2025 
The data analyst deepened analysis of Starship student data (diagnosis 
complexity, time on roll, age, ethnicity, origins/discharge locations), 
improving visibility for resourcing, staffing and refining best practice at that 
location. 
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Curriculum Progress Report 2025: Te Kura Āwhina Ora o te Raki -

Northern Health School 

Prepared by: Beth Ratcliffe and Lara Syddall 

Synthesis of Student Progress and Achievement (Years 1–12) 

Introduction: The New Zealand Curriculum Framework (NZCF)- Te Mātaiaho in 2025 

The Refreshed NZCF: Te Mātaiaho, was refreshed again throughout the course of 2025 with each 

iteration containing substantial shifts in content and structure. In response to these changes, the way in 

which kaiako recorded learning and progress also had to change.  In a year where schools of enrolment 

(SEs) were also navigating these significant shifts, referencing and reporting progress against the 

curriculum quantitatively was challenging. Curriculum Levels, SL stages, Phases, Year Level Expectations, 

CAA LOs and NCEA Level 1 SLOs were all used across contexts as the frames of reference for 

understanding learning and progress with differing measures for each. In addition to this, literacy and 

numeracy assessment practices (in Y0-6) that aligned with previous versions of the curriculum were 

largely replaced with new tools that were still in the design phase. 

This resulted in a shift away from recording various forms of quantitative data as well as the qualitative 

Learning Progression Framework (LPF) information previously framed as ‘strengths’ and ‘next steps’ in 

ILPs. In 2025, kaiako described progress and ākonga learning qualitatively in the Programme Details of 

our student management system (SMS). The various iterations of the NZCF were used to design 

instruction, with progress predominantly self-referenced as kaiako noticed and named ākonga’s 

strengths and next steps. It is against this backdrop that 2025 curriculum progress is reported. 

Executive Summary 

This report synthesizes learning progress and achievement for students at Te Kura Āwhina Ora o te Raki 

- Northern Health School (NHS) during the 2025 academic year. The findings highlight a sophisticated

blend of pedagogical flexibility and academic rigor that transitions students from foundational mastery

to specialized NCEA achievement and vocational readiness.

Methodology 

To understand progress of learning and achievement of our students with unique learning needs, a 

random sampling of all student cohorts that were on the NHS roll for >20 weeks in 2025, was taken for 

years 6, 8, 10 and 12. Gender, Ethnicity and medical condition were not disaggregated. In Years 1-5 the 

number of students meeting the >20 week criteria was low resulting in all of their data being included.  

The raw data of the programme details were placed into the Google AI, Gemini, to analyze the 

comments placed in the ILP by NHS teachers with regards to their students’ learning. The following 

prompt was used, “Find the common trends of progress in learning for these students based on the 

programme details in their individual learning plans.” In the absence of the learning progressions 
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framework and student data in NCEA subjects, an analysis of the programme details looked at learning 

progression for students based in the New Zealand Curriculum and learning achievement based in NCEA 

subjects. In addition with a change in process around NHS entered NCEA students the qualitative data is 

insignificant.  

Progress by Year Level 

Based on the 2025 Curriculum Report, English (Literacy) progress for students in Years 1–5 at Northern 

Health School is characterized by a transition from mastering the "alphabetic code" to developing 

creative and analytical expression. The school utilises a Structured Literacy approach to move students 

from decoding sounds to synthesizing complex information. 

Key Progress Trends for English by Year Level (1-6): 

● Year 1: Foundational Phonics and Word Recognition Progress is defined by the transition from

simple letter name recognition to functional phonemic awareness. Students move from

identifying initial sounds to segmenting and blending sounds in CVC (Consonant-Vowel-

Consonant) words like "cat" or "map."

● Year 2: Decoding Complex Structures Students advance from simple decoding to mastering

more complex phonetic structures. A key achievement at this level is the recognition of

consonant digraphs (e.g., sh, ch, th) and split digraphs (the "magic e"), which allows for the

reading of a wider variety of texts.

● Year 3: High-Frequency "Heart Words" and Fluency Progress shifts toward reading

automaticity. Students build a bank of "heart words" (irregular high-frequency words that

cannot be easily decoded). Achievement is marked by the ability to read familiar texts with

increasing fluency and expression, rather than just word-by-word decoding.

● Year 4: Sentence Expansion and Adjectives The focus moves from reading to writing craft.

Students progress from writing simple "noun-verb" sentences to using adjectives to add detail.

There is an increasing ability to sequence ideas logically in a short narrative or recount.

● Year 5: Comprehension and Information Synthesis By Year 5, students move into "reading to

learn." Progress is demonstrated through deep comprehension—the ability to identify the main

idea of a text and summarize it concisely (e.g., summarizing a page of text in under 50 words).

The report highlights that for these foundational years, progress  in English is most evident in the move 

from rote recognition to functional application. By Year 5, students are beginning to use literacy as a 

tool for inquiry, setting the stage for the more formal "PEEL" paragraph structures and research-based 

writing found in the middle school years. 

Based on the 2025 Curriculum Report, mathematics progress for students in Years 1–5 at Northern 

Health School is defined by a transition from physical counting to abstract mental strategy. Teachers 

utilize  specific pedagogies to bridge learning gaps. 
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Key Progress Trends for Mathematics and Statistics by Year Level (1-6): 

● Year 1: Transitioning to "Counting On" The primary shift in Year 1 is moving students away from

"counting all" (starting from 1 every time) to "counting on" from the largest number. Students

begin identifying number patterns and basic groupings within 10.

● Year 2: Mastery of Number Bonds Progress is marked by the development of instant recall.

Students move from using fingers or blocks to knowing addition and subtraction "fingerprints"

(number bonds) to 20 without needing physical aids.

● Year 3: Introduction of Place Value Students begin to understand the "architecture" of

numbers. Progress involves successfully bundling groups of ten and understanding how digits

change value based on their position (tens vs. ones), which is a prerequisite for multi-digit

addition.

● Year 4: The "Imaging" Phase At this stage, students are encouraged to move into the

Pictorial/Imaging phase of the CPA model. Instead of holding a physical block, they learn to

"see" the math in their minds, allowing them to solve problems involving larger numbers (up to

100) using mental skip-counting.

● Year 5: Additive Strategy & Early Multiplicative Thinking Year 5 represents a major leap in

strategy. Students progress from simple addition to using compensation strategies (e.g., solving

18 + 7 by turning it into 20 + 5). There is also an emerging focus on "groups of" as a foundation

for multiplication.

The report identifies that the most significant indicator of progress across these five years is the 

reduction of "maths anxiety." By using a range of  approaches, students build a "visual toolbox" that 

allows them to approach abstract problems with greater confidence as they move toward the middle 

school years. 

Middle Years (Years 6–10): Strategy and Synthesis of English and Mathematics & Statistics 

● Year 6: Most students are currently in the transition between Phase 2 and Phase 3 of the NZC.

The focus is heavily on moving from understanding content  to application.

The Literacy-Science Link: A strong trend exists in using Science as a low-anxiety way to teach 

high-level Literacy. Through meaningful contexts students are meeting Phase 3 writing goals 

without the typical resistance to "English" tasks. 

Structured Literacy: For students still at Phase 2, the systematic use of phonological awareness 

programmes is the primary lever for moving them into Phase 3 literacy. 

● Year 8: Mathematics, Science and English: Overall, the students are showing a trend of

increasing independence. While many still require support to engage in the initial phase of a

task, they are increasingly able to complete the technical requirements (solving the math

problem, identifying the theme, or conducting the experiment) on their own.
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● Year 10: Scaffolding of confidence in Literacy and Numeracy Skills and Processes: by

supporting  learners to focus on their strengths and using high-interest topics, the programme

mitigates the frustration often associated with co-requisite assessment. Learners shift to

increasing independence in applying these skills to unprompted, real-world scenarios.

Senior School (Year 12): Specialization and Vocational Success 

Achievement is optimized through strategic "subject pivoting" to accommodate health needs. 

● Students often move from high-stakes external exams to Internal Achievement Standards (e.g.,

Statistics, History, Legal Studies) to maintain momentum.

● The cohort shows "relational thinking" when subjects are integrated with practical

interests. While external exams remain a challenge for some due to health-related

attendance, internal achievement standards and STAR courses are providing a robust

pathway toward University Entrance (UE) and NCEA Level completion.

Key Findings 

Based on the 2025 Curriculum Report, the following pedagogical strategies are the primary drivers of 

student progress at Northern Health School: 

● Interest-Based Scaffolding: Teachers utilize high-interest contexts to deliver core literacy and

numeracy curriculum. This reduces subject-specific anxiety and engages "reluctant" learners by

supporting formal academic tasks within engaging contexts.

● Relational and Inquiry-Led Thinking: Instruction follows a trajectory that scaffolds students

from heavy teacher-led support in the junior years toward independent, inquiry-led research in

the senior years.

● Strategic Subject Pivoting: In the senior school, pedagogies shift toward Internal Achievement

Standards This allows students to achieve NCEA credits through modular, internal assessments

that support students with complex, diverse learning needs through the challenges of high-

stakes external exams.

● Holistic Wellbeing: Academic progress is inextricably linked to explicit instruction in Growth

Mindset ("I can't do it yet") and self-regulation.

● Personalization: The primary lever for success is the high degree of personalization in

Individual Learning Plans (ILPs), which adjust the pace and mode of learning based on health

status.

Limitations 

● In Years 1-5, the number of ākonga on the roll >20 weeks is small.

● In Years 1-5 some kaiako recorded progress weekly on the ILP, while others recorded progress

each term. The quantity of data per student was variable and may impact the interpretation of a

‘trend’.

17



● In some ILPs goals were explicitly stated with progress measured against these. In others,

learning was described in more general terms. The focal point for measuring progress was

variable.

● Data around the level of support ākonga required (Universal, Targeted or Tailored) in Essential

Learning Areas (ELAs) was not available. It was unclear which data represented accelerated

progress or where in the NZCF ākonga learning was aligned.

Conclusion: 

The findings of the 2025 Curriculum Report underscore a responsive pedagogical framework at Te Kura 

Āwhina Ora o te Raki - Northern Health School, that successfully balances academic rigor with the 

unique health needs of our ākonga. By moving beyond traditional "one-size-fits-all" instruction, the 

school has created a learning environment where health-related barriers are systematically addressed 

through intentional teaching strategies. 

The progress of our students was driven by three core pillars that align with our VLOS: 

Ākonga are engaged in their learning pathway; 

● Adaptive Engagement: Through Interest-Based Scaffolding and Strategic Subject Pivoting, we

have effectively reduced barriers to engagement.

Ākonga learning improves their hauora; 

● Supporting learners with complex needs: By embedding holistic wellbeing and personalisation

into Individual Learning Plans (ILPs), we affirm that academic progress cannot be isolated from a

student’s health status or emotional resilience.

Ākonga progress in their transition pathway: 

● Developmental Scaffolding: The shift in pedagogical approaches ( informed by the Science of

Learning) across year levels alongside a focus on developing key competencies demonstrates a

clear pathway toward student agency and preparation for transition.

In summary, the 2025 data confirms that our current pedagogical trajectory is not only meeting the 

diverse needs of our student body but is actively empowering them to find success in the face of 

significant challenge.  

The amount of change in the NZCF over the past year has been significant, but now the Y0-10 

components of the NZCF have been gazetted we have some surety moving forward. In addition MoE 

guidance has also been communicated in terms of reporting progress for students with complex needs. 

These provide some clarity around important next steps for our kura as we build on our strengths and 

pivot from one curriculum framework to another. Continued attention to our VLOs will also be 

important.  
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Recommendations: 

● Implement ‘reporting of progress’ processes in line with MoE ‘working with students who have

complex needs’ requirements: measure progress against personalised goals.

● Continue to engage with the MoE around the use of the SMART tool in our context, and

implement requirements.

● Continue to provide targeted PD in line with the recently gazetted NZCF

● Increase consistency in the way kaiako record and report learning and progress in our SMS

● Factor capacity to collect, organise and analyse progress data into the design of the new SMS

● Factor capacity to collect support data (Te Tūāpapa o He Pikorua)  into the design of the new

SMS. This will help us understand ‘accelerated progress’ in our kura.

● Develop guidelines for how AI can be used to identify trends and make progress visible.

Progress of Māori Students (Years 1-5) and Alignment with Culturally Responsive 

Pedagogy 

Methodology 

To understand progress of learning and achievement of our Māori students with unique learning needs, 

a random sampling of all student cohorts that were on the NHS roll for >20 weeks in 2025, was taken for 

6, 8, 10 and 12. Gender and medical conditions were not disaggregated. In Years 1-5 the number of 

students meeting the >20 week criteria was low resulting in all of their data being included.  The raw 

data of the programme details were placed into the Google AI, Gemini, to analyze the comments placed 

in the ILP by NHS teachers with regards to their students’ learning. The following prompt was used for 

Y1-5 data: “Synthesise the progress information in the attached document and then align teacher 

pedagogies evident at the Northern Health school with recent New Zealand research on culturally 

responsive practices.” For Y6-12 the prompt was: “Find the common trends of progress in learning for 

these students based on the programme details in their individual learning plans.” In the absence of the 

learning progressions framework and student data in NCEA subjects, an analysis of the programme 

details looked at learning progression for students based in the New Zealand Curriculum and learning 

achievement based in NCEA subjects.  

Executive Summary 

This report synthesizes the progress of Māori students in Years 1-12 at the Northern Health School 

(NHS) during 2025. It also aligns these findings with recent New Zealand research on culturally 

responsive and relational pedagogies. The data indicates that despite significant health challenges, 

Māori students are achieving targeted progress through highly individualized, interest-based learning 

that prioritizes their identity and wellbeing.  Three out of the five students in Years 1-5 usually engaged 

in learning (when well)  in a full immersion context. The limitations of this report in relation to this, is 

described at the conclusion of this discussion.  
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Synthesis of Ākonga Māori Progress (Years 1-5) 

Analysis of the records demonstrates a consistent trend of success when learning is tailored to specific 

needs and cultural contexts. 

● Early Literacy and Numeracy (Years 1-3): * Engagement: Students in in-patient settings showed

strong engagement with high-interest activities even while managing acute health needs.

○ Numeracy: Evidence shows students successfully moving from "counting all" to

subitising and sequencing numbers up to 30.

○ Literacy: There is effective use of the Kakano reading series to build alphabet sounds

and decoding skills.

● Specialist Interests and Deeper Learning (Years 4-5):

○ Subject Integration: Students demonstrated "exceptional knowledge" in science by

using context clues and digital learning sites to master complex concepts.

○ Evidence of Achievement: Progress is documented through diverse outputs, including

oral presentations.

○ Inquiry Skills: Students are developing critical thinking.

Alignment of Pedagogy with Recent NZ Research 

Based on the synthesis of student data and recent New Zealand educational research, the alignment 

between Northern Health School (NHS) teacher practices and culturally responsive practices is outlined 

below: 

1. Individualized Learning Plans (ILP) and Mauri-Informed Practice

At NHS, programs are highly tailored to the specific health needs, cultural background, and physical 

location of the student (whether in-patient or in the community). This aligns with recent "Mauri-

informed" research which emphasizes a blend of culturally responsive and trauma-informed pedagogy. 

This approach ensures that Māori learners feel safe and valued, maintaining educational momentum 

even during acute health crises. 

2. Whānau and Identity-Centered Learning and Relational Trust

NHS teachers prioritize the student’s identity, focusing on their name, specific iwi/hapū connections, 

and personal interests. This mirrors current research asserting that the most effective teachers of Māori 

students build "respectful relationships of trust." By recognizing the inherent potential in every learner 

and connecting with their personal world, teachers foster a sense of belonging. 

3. Multimodal Assessment and Cultural Performance

The pedagogy at NHS moves beyond standardized testing to include multimodal evidence of 

achievement. Recent New Zealand studies suggest that "multimodal performance" (creating, doing, and 
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speaking) allows Māori students to "perform their culture" and take greater ownership of their learning. 

This allows for a more holistic view of a child's progress that traditional pen-and-paper tests might miss. 

4. Flexible Delivery and Cultural Capability

NHS maintains education continuity through flexible delivery across units. This "culture of care" is a 

hallmark of high cultural capability. It aligns with Education Review Office (ERO) findings that highlight 

the importance of "educationally powerful connections" between teachers, medical staff, and whānau 

to ensure that Māori students do not fall through the gaps of the system due to health-related absence. 

Report Limitations: The number of Māori ākonga in Y1-5 who are on the NHS roll for >20 weeks is small. 

Some ILPs are written in te reo Māori and as such the qualitative descriptors may not have been 

accurately captured in this synthesis. Three ākonga were dual enrolled in full immersion classes so 

panagarau descriptors may not have been accurately captured due to translator limitations.  

Synthesis of Ākonga Māori Progress (Years 6-12) 

For ākonga Māori, several core trends emerge regarding their progress and achievement. The data 

highlights a strong pedagogical shift toward experiential, functional, and interest-based learning to 

foster engagement and academic growth. 

Years 6-8 

● Literacy Progress: Students are moving from descriptive writing (using adjectives) to structured

formats such as report writing, persuasive pieces (debating), and comic strips for sequencing.

There is a focus on "inferencing"—the ability to look for clues within a text rather than just

literal facts. Students are showing progress in answering deep comprehension questions,

particularly when supported by 1:1 teacher reading.

● Numeracy Progress: This cohort is largely working within Phases 2 and 3, focusing on building a

solid "number sense."

Overall: Achievement is often linked to the students' unique learning profiles and cultural backgrounds. 

The most effective trend is the relational and interest-based scaffolding that teachers offer as support 

by validating the students' personal strengths and cultural identities first. 

Year 10: The cohort shows a strong pattern of leveraging cultural identity and personal interests to 

bridge gaps in foundational skills, while moving toward more abstract reasoning in the senior levels. 

English Progress: A dominant trend across the students is the move from the mechanical "how" of 

reading to the purposeful "why" of writing. Ākonga Māori in the sample were on a continuum of 

foundational mastery in reading and writing, to critical inquiry where they are identifying key ideas 

"beyond the surface level" and using evidence from texts to support their arguments. 
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Mathematics Progress: The data suggests these ākonga make progress when mathematical concepts 

are tied to visual or spatial contexts. 

Overall: Learning is most successful when it is grounded in the ākonga cultural context and current 

social realities. There is evidence of a bicultural Focus where ākonga are actively engaging with Te Tiriti o 

Waitangi, exploring its history, and completing Te Reo Māori assessments involving listening and reading 

comprehension. In addition, there is a trend that integrated studies and hands-on investigation leads to 

learning progress. Finally, there is evidence for the development of the "student voice" and self-

regulation where ākonga are successfully managing complex transitions by co-planning their next steps 

with teachers. 

Year 12: The cohort shows a strong shift toward vocational readiness, functional literacy, and culturally 

grounded achievement, often using practical success to rebuild academic confidence. A dominant trend 

across almost all plans is the intensive focus on the Literacy and Numeracy Common Assessment 

Activities (CAAs). This serves as the primary academic hurdle for the group. 

English Progress: For many in this cohort, progress is marked by the mastery of transactional writing 

rather than literary analysis. 

Mathematics Progress: While mathematics remains a challenge, the progress continues within visual 

and spatial mathematics. 

Overall Summary Table: Achievement Trends 

Focus Area Progress Trend 

Co-requisites High priority; Literacy achieved more easily than 

Numeracy. 

Vocational (STAR) Rapid credit gain in Barista, Media, and Service 

courses. 

Manaaki Marae Strong growth in cultural protocols and hospitality 

skills. 
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Pathways Consistent achievement in CV writing and H&S 

modules. 

Core NCEA 

Subjects 

Tendency to struggle with digital platforms; 

preference for workbooks. 

The progress of  ākonga Māori at Northern Health School is most robust when learning is practical, 

culturally connected, and vocational. While traditional academic platforms present barriers for some, 

the students demonstrate significant perseverance and resilience—particularly when challenged by 

health issues or historical trauma—when they can see a clear, "work-ready" purpose for their studies. 

Synthesis of Pasifika Student Progress (Years 4-13) 

While the students span a range of New Zealand Curriculum levels—from foundational primary to 

secondary NCEA-aligned work—their learning journeys are unified by a strong preference for 

experiential "hands-on" contexts and a steady growth in metacognitive independence. 

Years 4-8 

Literacy Progress: The data shows a structured progression in communication skills, shifting from oral 

storytelling and "reluctant writing" toward sophisticated linguistic analysis. 

Numeracy Progress: Progress in Mathematics is characterized by a transition from recognizing simple 

patterns to applying complex operations. 

Overall: Learning for these students is not isolated from their cultural identities; rather, it is enriched by 

them. A vital trend, particularly for students in the Northern Health School context, is the initial focus on 

relationship-building. Progress was often measured by a student "coming out of their shell," or staying 

for a full 30-minute session—milestones that paved the way for academic output. 

Years 9-10: Despite facing significant health and attendance challenges, these students demonstrate 

high levels of resilience and a clear preference for creative, narrative-led, and visually structured 

learning. 

Literacy Progress: Students are making progress when they engage with high-interest literature to 

bridge gaps in foundational literacy and move toward sophisticated analysis. A shared reading approach 

supports oral language development and builds confidence in identifying ideas "beyond the text." 

Mathematics Progress: Progress is characterized by a shift from rote recall to the application of 

strategies in practical contexts. A major achievement goal across the cohort is preparation for the 
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Common Assessment Activities (CAAs). In this sampling, this involves heavy work on fractions, decimals, 

and percentages. 

Overall: It was found that science and Art serve as vital "engagement anchors" for these students, often 

providing the most consistent evidence of deep thinking. Learning is often integrated across subjects 

with the inclusion of topic discussion about religious beliefs and morality. 

Years 11-13: Based on this sample of  Pasifika students, their progress is characterized by a high degree 

of academic ambition, a strong integration of cultural identity into curriculum tasks, and a resilient 

approach to navigating high-level NCEA requirements alongside health challenges. A clear trend in this 

cohort is the move toward Level 2 NCEA acceleration. Several students are making strategic decisions to 

bypass Level 1 internal assessments to focus on achieving Level 2 credits or Excellence grades in subjects 

like Statistics and Classics. 

Integration of Cultural Identity: Achievement is frequently linked to tasks where students can explore 

their Pasifika and Māori heritage. This cultural lens is used as the primary vehicle for meeting NCEA 

standards. In addition, students are successfully comparing Greek and Māori mythologies or researching 

the specific governmental structures of the Cook Islands. 

Literacy and Numeracy: In terms of the  Common Assessment Activities (CAAs), students show a 

methodical approach to components of literacy and numeracy. Consistent use of writing conventions, 

functional numeracy, and analytical reading show progress towards the skills required to have success 

with the CAAs.

Resilience and Metacognitive Agency: Despite health-related disruptions, the cohort shows remarkable 

self-regulation. Students are actively taking the initiative to message Te Kura teachers for feedback and 

evaluating their own drafts against Excellence rubrics. Several learners are using their "hospital journey" 

as a topic for creative writing, turning personal adversity into "crafted and controlled" portfolios that 

meet Level 2 standards. Success in "Pathways" modules shows a focus on the future, with students 

investigating career opportunities and workplace health and safety protocols. 

Overall: The overarching trend for these Pasifika students is one of academic empowerment. They are 

not just completing work; they are linking rigid NCEA requirements to their personal lived experiences 

and future career goals. 
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Conclusion 

The pedagogies employed at Northern Health School—focusing on high-interest, relational, and flexible 

learning—strongly mirror current best practices for Māori and Pasifika achievement. Students in Years 

1-5 are making tangible progress in core areas while maintaining their cultural identity and wellbeing

during significant health challenges.

The progress of Māori and Pasifika students at Northern Health School (NHS) is most robust when 

learning is practical, culturally connected, and vocational. By prioritizing high-interest, relational, and 

flexible learning, NHS practices strongly align with recent New Zealand research on Māori achieving 

success as Māori, specifically through "Mauri-informed" and "Mana-enhanced" pedagogies. This 

alignment ensures that Māori learners feel safe and valued, maintaining educational momentum even 

during acute health crises. 

The synthesized data provides clear evidence of the school’s Valued Learner Outcomes (VLOs): 

● Ākonga are engaged in their learning pathway: Engagement is high when learning is tied to

physical activity, sensory exploration, or deep personal interests,  creative construction, or

vocational STAR courses.

● Ākonga learning improves their hauora: A "culture of care" and identity-centered learning help

students maintain their wellbeing. Cultural integration supports a sense of belonging and

academic confidence.

● Ākonga progress in their transition pathway: Students are successfully managing complex

transitions—whether returning to mainstream schooling or moving toward vocational

readiness—by co-planning their next steps with teachers. This is further supported by a focus on

"work-ready" skills and achieving essential NCEA co-requisites.

Despite significant health challenges, Māori and Pasifika students at NHS demonstrate remarkable 

perseverance and resilience when they can see a clear, purposeful connection between their culture, 

their learning and their future. 
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NCEA REPORT

Summary Statement: 

The 2025 NCEA report draws on 1263 internally assessed Te Kura 
results from 388 ākonga, showing a strong female majority (74%) in participation and 
achievement, with NZ European ākonga, making up the largest ethnic group (63%) and 
most results across all NCEA levels. Māori ākonga represent 21% of ākonga and show 
strong engagement at Level 1 but declining participation at higher levels, while Pasifika 
and Asian s ākonga, remain underrepresented.   

Achievement patterns in English and Mathematics show consistent strength among NZ 
European females, strong Merit and Excellence rates at Levels 2 and 3, and lower 
participation across smaller ethnic groups. 

NCEA REPORT In accordance with the Privacy Act 2020 and our school’s privacy policy, 
specific data regarding NCEA achievement has been withheld from this report.  This is 
due to results being reported that could risk the identification of individual students. 
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